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Abstract

The article aims to problematize the research model in Education, which, by assuming a pre-
-existing reality with its data waiting fo be collected, emphasizes the need for descriptive,
explanatory, and/or analytical practices. Writing, assumed as a certificate of the veracity
of past events, is insfituted through an author-authorship endowed with a full and founding
consciousness, capable of creating forms of representation of reality. Differently, we believe in
a dimension of research as becomingness, with emphasis on the mapping of conversations,
which launches us info the midst of experiments with everyday life, and encourages us to follow
flows and processes and to become entangled in dilution movements of subjectfacialifies. VWe
are, however, much more inferested in the poetics of the forces of the livable and in the rever
berations of events than in the defense of the profagonism of conscious identities. In this way,
the article defends an ethical-aesthetic-political commitment fo research info everyday life as a
possibility of inventing more plural and inclusive worlds in Education.

Keywords: Research. Becomingness. Cartography. Conversation. 1

Pesquisas com os cotidianos da educagéo: problematizagées e
invencoes de mundos

Resumo

O arfigo objetiva problematizar o modelo de pesquisa em Educagdo que, ao pressupor uma
realidode preexistente, com seus dados aguardando para serem coletados, enfatiza a necessi-
dade de préticas descritivas, explicativas e/ou analiticas, nas quais a escrita, assumida como
afestado de veracidade do acontecido, institui-se por meio de um autorautoria dotado de uma
consciéncia plena e fundadora, capaz de criar formas de representagdo da realidade. De
modo diferente, apostamos em uma dimensdo de pesquisa como devir, com destaque para
as cartografias de conversas, que nos langa em meio as experimentagdes com os cofidianos,
e nos incentiva a seguir fluxos, a acompanhar processos e a nos enredar em movimentos de
diluiao dos sujeitosostidades, interessados que estamos muito mais nas poéticas das forcas
do vivivel e nas reverberagdes dos acontecimentos, do que na defesa do profagonismo das
identidades conscientes. Desse modo, o artigo defende uma aposta éticoestético-politica
para as pesquisas com os cotidianos, como possibilidade de inveng&o de mundos mais plu-
rais e inclusivos na Educacdo.

Palavraschave: Pesquisa. Devir. Cartografia. Conversa.
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Research with everyday education: problematizations and inventions of worlds

Investigaciones con la educacién cotidiana: problematizaciones e
invenciones de mundos

Resumen

El articulo tiene como objetivo problematizar el modelo de investigacion en Educacion que,
al asumir una realidad preexistente, con datos a la espera de ser recolectados, enfatiza la
necesidad de précticas descriptivas, explicativas y/o analiticas, en las que la escritura, asu-
mida como atestacién de la veracidad de lo sucedido, se instituye a través de un autor-autoria
dofado de una conciencia plena y fundante, capaz de crear formas de representacién de
la realidad. De ofra manera, apostamos por una dimensién investigativa como devenir, con
énfasis en las cartografias de conversaciones, que nos lanza en medio a experimentaciones
con la cotidianidad y nos incentivan a seguir flujos, a acompariar procesos y a enredarnos en
movimientos de dilucion de sujetosfacialidades, interesados como estamos mucho més en la
poética de las fuerzas de lo habitable y en las reverberaciones de los acontecimientos, que
en la defensa del profagonismo de las idenfidades conscientes. De esta manera, el articulo
defiende un compromiso éticoestéticopolitico con la investigacion de la vida cotidiana como
posibilidad de inventar mundos més plurales e inclusivos em la Educacion.

Palabras<clave: Investigacion. Devenir. Cartografia. Conversacién.

Don't read me if you are looking for fiery novelty or whiff of
Camées. What | reveal and the more that remains hidden in glassy
frapdoors are human news, simple being-inthe-world, and word
drops, a notbeing-being, but so warped the game and the con-
fession that | do not even distinguish the lived and the invented. All

lived2 Nothing. Nothing lived? Everything [Andrade, 2013, p. 5).

About research, writingfiction, and the erasure of the author

To begin the discussion of the proposed theme, we decided to exer-
cise, inspired by Carlos Drumond de Andrade (2013), a writing woven
between the lived and the invented, as we have done in the productions of
the research we have developed with school everyday life (Ferraco, 2003)
when, then, there is no claim that writing is characterized or justified neither
as a certificate of veracity of what happened nor as a hypertrophy of the Self

(Roudinesco, 2022)".

Thinking with Foucault (2008), the writing that intends to achieve the
status of truth has a normalizing-normative character that mistakenly seeks to
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provide meaning and coherence to the everyday events-happenings that are
offen confradictory and insurrect in our absence, even when we want fo have
control of our lives. For Deleuze and Parnet (2004, p. 16], “Writing does not
have its purpose in itself, precisely because life is not something personal.
Writing has life as its purpose, through combinations with those who play.”

In Difference and Repetition, Deleuze (2006, p. 18] asks: “[...] how
else can one write but of those things which one doesn't know, or knows
badly? It is precisely there that we imagine having something to say”. With
this, the author encourages us fo think that, in fact, writing does not have to do
with what is already known but with what we do not yet know. In the words
of the philosopher, “We only write af the end of our own knowledge, at that
exireme point that separates our knowledge and our ignorance” (Deleuze,

2006, p. 18).

This effort on a writing-becoming in place of a writing-representation
or a writing-description implies thinking of research not as an attribute of truth
or rescue of the lived, but as fiction, as an invention of other possibilities of the
world demanding the erasure of the subjectauthorresearcher who thinks he
can describe the veracity of reality. It is Meirelles who best helps us to explain:

To the old winds | gave the tears | had. The star rises, the star
descends. .. | await my own coming. (I navigate through memory
without margins. Someone tells my story and someone kills the char-

racters) (Meirelles, 1958, p. 192).

Using, once again, Foucault (2006) in his lecture What is an author
we find the questioning of the idea of author-authorship when, for example,
he refuses biographical writing and defends anonymity, considering that the
nofion of author would imply an individualization, meaning the possibility
of affirming himself as an authorsubject endowed with a full and founding
consciousness.

In advocating his point of view, Foucault (2006) stated that in writing,
it was neither the manifestation nor exaltation of the gesture of writing nor the
fixation of a subject in a language, but the opening of a space where the
subject is always disappearing, becoming the fafal victim of the act of writing
itself. For the author, “Writing is now linked to sacrifice and to the sacrifice of
life itself. “Where a work had the duty of creating immortality, it now attains the
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right to kill, to become the murderer of its author.” (Foucault, 2006, p. 36), as
in the poetry of Meireles:

| sing because the insfant exists and my life is complefe.
| am neither cheerful nor sad: I am a poet.

Brother of fugitive things, | feel neither joy nor torment.

| go through nights and days in the wind.

Whether | fall apart or build up, whether | remain or fall apart, - |
don't know, I don't know. I don't know if | stay or pass.

| know | sing. And the song is everything.
It has eternal blood and a rhythmic wing.

And one day | know that | will be mute: — nothing else (Meirelles,
19058, p. 192).

Alves (2015] infers that the question What is an authoré proposed by
Foucault, remains open, especially if we consider the changes in the exercise
of authorship promoted by the internet and digital media. When asking After
all, what will remain of the author's modern figure?, Alves, based on Foucault,
concludes:

In short, the author must be understood as a mode of existence
of discourse, a figure specified and enabled to formulate certain
statements. The author is not confused with the subject in general,
which is, in fact, an abstraction. Rather than a constant subject and
a founding consciousness, Foucault invites us to think of confingent
forms of subjectivation or of becoming a subject. The author, in
these terms, is only a specification of the subjectunction, a position
that the individual can occupy in the discourse and thus become a
subject, fake the floor, and play a defermined role. Being an author
is a way of specifying the subject being, of functioning as a subject

of discourse [Alves, 2015, p. 87).

If Foucault (2006) is the one who helps us to put under suspicion
the idea of authorship in research with the everyday lives of Education, it is
Certeau (201 1) who, in the text History: science and fiction, when thinking of
history as practice, meaning as historiography, helps us fo defend the impos-
sibility of having writing that infends to represent reality, going fowards our
criticism relafive o those researchers who consider it possible to reproduce, in
their “collections” of data, the facts as happened in everyday life. For Cerfeau
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(201 1), every narrative that intends to report what is happening or what has
happened will produce something real insofar as it bases its power of authority
on the fact of passing off as a witness of what is, or what was, imposing itself
through the everyday events of Education of which it is said to be an inferprefer.

From Certeau (2011), we have, then, that all authority is based on the
real, which, supposedly, is the declaration; it is always in the name of a fact of
the real that the adherence of believers is created. Historiography acquires this
power while presenting and interprefing the facts. That said, thinking with the
author: what could the reader counteract to the discourse that tells him what it
is or what it was? Certeau (201 1). As Certeau replies, the reader will have to
accept the low that sfafes itself in terms of events.

However, the real’ represented does not correspond to the real
that determines its production. It hides behind the figuration of a
past that the present has organized [....]. The operation in quesfion
seems fo be underfaken quite cunningly: the discourse becomes
credible on behalf of the reality it supposedly represents, but this
authorized appearance serves precisely to camouflage the prac-
fice that determines it. Representation disguises the praxis that
organizes it (Certeau, 2011, p. 49).

Still confabulating with Certeau (19906, it is possible to perceive,
especially in the writing Walking in the city, his effort both with regard to
the erasure of authorship and with regard to the limits of representation, and
we must unlearn fo look. In other words, instead of a look that generalizes,
because looked at from above, the author proposes a look inferested in the
smallest, in the encounters and the details of the events, without the surprises
of life.

In this femporal dimension of research taking place in the midst of
the networks of everyday life, we become lovers of chance, fascinated by
everyday life with its molar, molecular, and escape lines, with its flows and its
forms, with its experiments, ifs subtlefies, infimacy, and accidents, making each
research an adventure of the unusual, as in Barros' poetry:

To feel the infimacy of the world, one needs fo know:

a) That the splendor of the moring is not opened with a knife
b) How violets prepare the day to die

c) Why do red sfripe butterflies have a devotion fo graves
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d) If the man who touches his existence in the afternoon in a bas-
soon, has salvation

e) That a river flowing between 2 hyacinths carries more tenderness
than a river flowing between 2 lizards

f) How to catch the voice of a fish

g) Which side of the night moistens first.

efc.

efc.

etc.

Unleaming 8 hours a day teaches the principles.
Repeat repeat — untfil if's different.

Repeating is a giff of style.

Things no longer want to be seen by reasonable people:
They wish to be looked at in blue —

Like a child you look at like a bird.

| remember a boy repeating the afternoons in that yard (Barros,
1993, p. 15).

6 Onbecomingness and the search for an ephemeral methodology

In the production of data with the problematic fields that we have
experienced in our research, it has been a necessary exercise that is not
easy fo overcome the practices already established in research in Education
of frying fo explain, interpret, represent, describe, uncover, elucidate, unvelil,
decipher, clarify, show, among other verbs that denote the possibility of a pre-
-existing, pre-established reality that exists in advance with its data waiting to
be collected?.

Unlike merely explanatory and/or descriptive practices, we make an
effort fowards conversation cartographies (Ferrago, 2018 that throw us info
the midst of adventures with everyday life and encourage us to talk, follow
processes, follow flows, and gef entangled and let ourselves be carried away
and (de)subjugate and (de|personify and... and..., as attempts o erase, dilute
subjects in their identitiesfacialitiesforms, interested that we are much more
in the poetics of the forces of the living and in the reverberations of experi-
ments and events than in the fragile defense of the protagonism of conscious
identities.
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Deleuze and Parnet (2004, p. 22) wrote beautifully about the strength
of the multiplicity of a life: “VWe are deserts, but populated by tribes, faunas
and floras [...]. The desert, experimentation on oneself, is our only identity
[...]" Fontes (2019), with sensitivity and emotion, a poet about this condition
of experiencing ourselves in search of other meanings of life, without ever
infending fo reach the end:

| was an astronaut until yesterday, until that fear of distance hit me.
Today | am a gardener, feet on the ground safe.

I'm thinking about fomorrow being something else because | don't
want fo garden in the fall.

| want to be on vacation, embrace laziness, and date sleep.
Close the window and let me sleep, until twelve I'm a child.
Next month I'm a mess — | mix socks, foys, romance, and hope.

| really wanted to be yours, and stop being a poet, because I've
been loving too much, and loving too much also tires me.

I'm not good af waifing, | rade the day for the night.

| lived with dreams for a long time, | was an astronaut until yester-
day (Fontes, 2019, p. 28).

Also Certeau (1994, in his writing on the invention of everyday life,
is dedicated to problematizing the logic of analysis that prioritizes the subject-
-individual taken in its identity-faciality, that is, the subject understood as the
profagonistconscious-oFtsacts or, even, the self-centered subject endowed
with a full and founding consciousness by emphasizing the anonymity of cre-
afions. In the author's words, “[...] it is necessary to turn to the widespread
proliferation of anonymous and perishable creations that erupt with vivacity

and do not capitalize” (Certeau, 1994, p. 13).

Thus, instead of prioritizing the subjectindividual-protagonist, Cerfeau
(1994) devotes special attention to modes of operation, ways of doing, sche-
mes of action, different ways of socially marking deviations, factics-strategies
of users, networks of anfidiscipline, the arfs of saying-doing, among other
dimensions of everyday life, interested as always has been in the search for a
theory of everyday practices. As Certeau thought:

The examination of such practices does not imply a return to indi-
viduality. The social atomism which over the past three centuries
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has served as the historical axiom of social analysis posits an
elementary unitthe individualon the basis of which groups are sup-
posed to be formed and to which they are supposed fo be always
reducible [...]. Analysis shows that a relation (always social) deter-
mines its terms, and not the reverse, and that each individual is a
locus in which an incoherent (and often contradictory) plurality of
such relational deferminations interact. Moreover, the question at
hand concerns modes of operation or schemata of action, and not
directly the subjects (or persons) who are their authors or vehicles
(Certeau, 1994, p. 37-38).

By bringing the concept of becomingness?, Deleuze and Guattari
(2008, p. 33) corroborate the discussion on screen by stating that “[...] beco-
mingness and multiplicity are one and the same thing [...]" and, with this,
they pay special affention to the flows and modes of composition, expansion,
propagation, occupation, and contagion among the subjects, assumed as a
tangle of lines, in confrast to the view that takes them from their individualities-
-identities. In the authors” words:

A multiplicity, is defined not by its elements, nor by a center of unifi-

8 cation or comprehension. It is defined by the number of dimensions
it has; it is not divisible, it cannot lose or gain a dimension without
changing its nature [...]. If we imagined the position of a fasci-
nated Self, it was because the multiplicity toward which it leans,
stretching to the breaking point, is the continuation of another mul-
fiplicity that works it and strains it from the inside. In fact, the Self is
only a threshold, a door, a becoming between two multiplicities.
(Deleuze; Guattari, 2008, p. 33).

Following the traces of Deleuze and Guattari (2008) in their atfempts
to think of the Self as a threshold, a becomingness of multiplicities, we find, in
the beauty of Pessoa’s poetry (1973), a breath for our condition of indetermi-
nacy and an incessant search for trying to understand who we are:

| don't know how many souls | have.
I've changed at every moment.

| always feel like a stranger.

I've never seen or found myself.

From being so much, | have only soul.
A man who has soul has no calm.
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A man who sees is just what he sees,
A man who feels is not who he is,
Atfentive to what | am and see,

| become them and stop being .
Each of my dreams and each desire
Belongs to whoever had it, not me.

I am my own landscape,

| watch myself journey,

Various, mobile, and alone,

Here where | am | can't feel myself.
That's why | read, as a stranger,

My being as if it were pages.

Not knowing what will come,

And forgetting what has passed.

| nofe in the margin of my reading
What | thought | felt.

Rereading, | wonder: "Was that me?’
God knows, because he wrote it (Pessoa, 1973, p. 48.

Ephemeral methodologies and inventions of the worlds

Consistent with the chapter on the hegemonic discourse of moder-
nity that celebrates the affirmation of the self-centered subject and endowed
with full consciousness, the research, which aims to represent reality, shares a
discursive genre that, allegedly, seeks to give coherence and linearity to the
experiments that happen with school everyday life that are discontinuous, frag-
mented, multiple, rhizomatic, and diffuse. Thus, unlike the modem hegemonic
perspective of thinking-doing research in Education, we have made an effort
on an ethicalaesthetic-political attitude toward everyday life, based on what
we have called ephemeral methodology:

Thus, research with everyday life is instituted as methodologies
focused strongly on everyday lives and on valuing the actions
of resistance and survival of its practitioners. Methodologies that
are interested in practices, fricks, the arts of saying and doing.
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Methodologies that problematize what is done, how it is done
and by whom it is done. In these ephemeral methodologies with
everyday life, we assume there is not a single one, but different
paths. Paths followed by practitioners with their arts of doing-
-saying, which are complex, accidental, plural, multidimensional,
heterarchical, unpredictable, and fluid. That open up and allow
themselves to be permanently confaminated by the contemporary
world. A complexity that never runs out and that, despite being
everywhere, cannot be captured. At most, to be lived and with
some luck, to be experienced (Ferrago, 2003, p. 103).

Thus, the processes experienced in ephemeral methodologies during
our research with the everyday lives of schools forced us fo think of* the
dimensions of chance and chaos as powers of constitution-emergence of the
immanence plan in the problematic field. With Deleuze and Guattari (2001,
p. 68), we think that: “From chaos the plane of immanence takes the determi-
nations with which it makes ifs infinite movements or its diagrammatic features.”

Clareto (201 1) helps us in this discussion when he writes about the
relationships between research, knowledge, and truth in the production of a
problematic field. By highlighting the existence of a narrative of modernity that
creates a model of the world of the ways in which knowing means accessing
the truths of this world, the author gives us clues so that we can question the
bubble-research image. In other words, the research is guided by the search
for certainties when launching into the world of lights, producing intelligibilities
in a narrafive that describes the creation of the bubble as a place of true kno-
wledge and safety. For Clareto, according fo this model:

Researching is seeking knowledge, it is producing knowledge,
always guided by rules established by the investigative method.
Thus, the research is governed by a question that asks for an
answer fo a problem to be solved. VWhat guarantees the success
of the undertaking is the correct use of the method esfablished, @

priori, as a condition for reaching the fruth of that investigation.
Death of mystery, of doubt (Clareto, 2001, p. 18-19).

The research thus planned wants to destroy the labyrinth where the
chaos of the warm-cold-cleardark waters prevails, the uncertainties and
accidents always operating with the “or": either privileges the always cold
waters, or always hot, or always clear, or always dark. As the author notes,
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"Preferably always clear, translucent waters. Full transparency. And always-hot.
Total comfort” (Clareto, 2011, p. 19).

However, even though they are formed and guided by the bubble-
-place-of-safety research model, the author encourages us to question: what
about the processes that, in our research, resist the symbolic model and escape
predictions? How do we assume the everyday events that are of the order of
chance, chaos, multiplicity, and difference? For Clarefo:

Representation lends to this cafegorization: it purifies, reduces
forms to an identity. But there is that which resists representation
and insists on a condition of and: waters and hot and cold and
clear and dark. Multiplicity. Conflict. I shake in the tranquility of the
bubble. Bubble implosion? (Clareto, 2011, p. 19).

Clareto’s (2011) ideas are in line with our efforts on ephemeral
methodologies in research with everyday life when they replace the or of
dichotomies with and... and... which, as anticipated, force us not to accom-
modate to a comfortable representation of school events, stimulating us, as
Deleuze and Guattari (2007) suggest, to situate in the midst of multiplicities,
border phenomena, conversations, flows, experiments, because that is where 11
life acquires speed.

Deprived of this image of safety, of the search for fruth, how does
the research move? At least three possibilities. One, we remain
affached to the image of the bubble and pursue it as an ideal
[...]. Two, we are adrift in this indecipherable, wild sea, which
does not submit to the bubble nor to the image of the bubble [...].
Three, research moves in the research movement and proposes
not to solve problems, but to problematize; it does not propose
fo represent the world, but fo invent it. VWWhat does this imply@ It
implies, perhaps, in the constitution of other values, another ethic
that constitutes the immanence of warm-cold-cleardark waters. No
images. With the untimely. No representations. With multiplicity
(Clareto, 2011, p. 19).

We advocate, then, a research effort that can flow in the flow of
hot and cold and clear and dark waters. .. with the everyday lives of scho-
ols, assuming the dimension of multiplicity of these everyday lives and
the creation in networks of practical theories, in order to enhance the
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ethicalpoliticalaestheticepistemological dimension of school events. We think
that only in this way will it be possible to perceive the possibilities of subversion
of the control mechanisms that exist in these everyday lives, considering that it
is in this dimension of everyday micropolitics and border phenomena that the
possibilities of becomingness are woven.

Still thinking with Clareto (2011), when breaking with the research
model that proposes to solve problems, it would be necessary to go towards
a methodological infention that would favor the creation of resistance move-
ments by sustaining the problematic field of the involuntary and multiplicities.
In our case, we seek to avoid not only the representationsfacializations that
are frequent in research aimed at solving problems but, above all, the illuminisk
-prescriptive conclusions that, supposedly, would fulfill the function of improving
the failures-absences detected with the production of data. For Clareto:

Research as a problem solver usually proceeds along paths that
place the method in its centrality: theorefical-methodological bases
are evoked fo constitute what is called the issue to be investiga-
ted. There has to be a question fo carry out an investigation [...].
Investigative undertaking that carries the issue as a standard and
the theoreticalmethodological bases as a support for the standard
[...]. There is a search to point out ways, solutions, prescriptions,

or, in most cases, criticisms of situations experienced in an empiri-
cal field (Clareto, 2011, p. 21).

Thus, in the constitution of the problematic field, the intensity of the
chaotic movements and flows experienced in the production of the data has
imposed on us the need o question not only the research models inherited from
the Carfesian sciences but, mainly, fo put under suspicion the conceptual ties
resulting from some of these models that insist on reducing the everyday lives
of schools to places of implantation, reproduction, or representation of govern-
ment educational policies.

As Clareto (2011) argues, the meaning attributed to problematic
does not refer to problem-solving, fo something defective, or a doubtful result,
but approaches the Deleuzian thought of an event. Problematic as that which
resists the hegemonic model, as that which metamorphoses and is neither
named nor captured in its complexity.
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The problematic field is resistance: fo the instfituted research pro-
cesses, fo the bubble-modes of existing. Precarious resistance
submerged in multiple waters. Resistance: monstrous, hybrid
existence [...]. Existence in the labyrinth of waters. Labyrinth expe-
rience. No exit. No entfry. Just between [...]. The problem, as an
event that occurs through encounters, is being in the waters. Not
abstract waters freated abstractly, but each water in its complex
multitude. Each water in its uniqueness. Occurrence. Unparalleled,

unmatched. Singularity. Invention of oneself and the world (Clareto,
2011, p. 223).

In this sense, in our ephemeral methodologies, in the midst of the con-
versation networks (Ferraco; Alves, 2018 that are produced in research with
school everyday life, we dedicate ourselves to prioritize atfempts fo approach-
-mobilization of the different situations experienced, assuming the need fo think
with school practitioners and not fo or about them. This thinking-doing attitude
has led us to the clue left by Certeau (1994, 1996] in ferms of his concern
about establishing a condition of empathy with those involved in the produc-
fion of dafa.

In fact, in the two volumes of The Practice of Everyday life, Certeau
(1994, 1996) uses the expression do with seeking to reinforce the importance 13
of situating ourselves in the midst of what is experienced in everyday life so that
we can, at least, shareknow what is happening in these everyday lives. In the
author’s words:

Ordinary culture hides a fundamental diversity of situations, inte-
rest, and confexts under the apparent repetition of objects that it
uses. Pluralization is born from ordinary usage, from the immense
reserve that the number and multiple of differences consfitute.

We know poorly the types of operations af stake in ordinary prac-
fices, their register and their combination, because our instruments
of analysis, modeling, and formalization were constructed for other
objects and with other aims. The essence of the analysis work that
should be done should be inscribed in the subtle combinatorial
analysis, of types of operations and records, which puts into play
and info action a doing-with, here and now, which is a singular act

linked to a particular situation, circumstances, and actors (Certeau,
1996, p. 341).
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Research with everyday education: problematizations and inventions of worlds

This search for establishing a proximity with the Other in the research
does not result, as argued, in a personal, individualistic approach but meets
what happens between people. In other words, it privileges the relationships
that are established with the encounters, with the conversations, with the
events, with the experiences. In other words, we are interested in involuntary
situations, accidents, and border phenomena (Deleuze; Guattari, 2007) and
not in people taken in their identitiesfacialities because we understand that it
is, above all, in these border phenomena that life reinvents itself.

That said, we defend the use of cartographies of the networks of
conversations that take place in the everyday lives of schools as one of the
main ways of producing data in our ephemeral methodologies in the midst
of research on everyday life. In the text A Conversation: What is it What is it
fore Deleuze and Pamet (2004) stafe that, in a conversation, it is challenging
to explain to us. For them, the questions that arise in a conversation are fabri-
cated. That is, it is as if they had a life of their own insofar as they cannot be
predicted as if we knew, beforehand, what to say while talking. According
to the authors: “This could be what a conversation is. Simply the outline of a
becoming.” (Deleuze; Parnet, 2004, p. 12-13). Becomingness is the most
imperceptible thing. It is an act that can only be contained in one life and
expressed in one style.

Deleuze and Parnet (2004) help us, then, to think of conversations nof
as sysfems of representation and/or interpretation of the facts that have occur
red-experienced, but as intensities, multiplicities, accidents, and experiments,
which move us and pull us out of our supposed stabilityruths. At this point, it is
necessary to evoke, once again, the authors when they conclude that:

There are multiplicities that do not cease to overflow binary machi-
nes and that do not allow themselves to be dichotomized. There
are centers everywhere, like multiplicities of black holes that do not
let themselves be crowded together. There are lines, which are not
reduced fo the path of a point, and which escape the structure,
lines of flight, becomings, without future or past, without memory,
which resist the binary machine (Deleuze; Parnet, 2004, p. 38).

With this, we can say that conversations, when, in fact, they happen,
would have this power to put our clichés-opinions-truths under suspicion,
pushing us fo the limits of our beliefs-values, and forcing us to think about
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everyday events with other references. It is as if we were, during the conver-
sations, always experiencing issues that arise among the lines of multiplicities
that compose us.

Thus, from these authors, we can infer that a conversation is always
an exercise of thought that differs. It is an event, it is negofiation, it is expe-
rience. Talking has the sense of rising up and growing in the middle, as in o
rhizome. Still, in this sense, by stating that a conversation is different from a pre-
formatted debate between experts, the authors conclude: “[In a conversation],
there are only ‘infermezzos’, ‘intermezzi’, as focuses of creafion” (Deleuze;

Parnet, 2004, p. 38).

Researching everyday life and the need to be on the hour of the
world

The use of cartographies of conversations in ephemeral methodologies
in research with everyday life is affirmed, then, as an ethicalaestheticpolitical
effort in which difference (Deleuze, 20006) is instituted as an incessant and
expansive flow, contaminating school practitioners in the creation of other poe- 15
fics of existence, affirming politics as active experimentation (Deleuze; Pamet,
2004), and art as that which resists death, servitude, infamy, and shame
(Deleuze, 2000), thus favoring the production of worlds where many worlds
fit. Thinking with Deleuze:

Believing in the world is what we miss the most. Ve have comple-
fely lost the world. We have been dispossessed of it. Believing in
the world mainly means giving rise to events, even if small, that get
out of control, or engendering new spacetimes, even of reduced
surface or volumes. Itis whatyou call pietés. It is af the level of each
aftempt that the capacity for resistance or, on the contrary, submis-

sion to a control is evaluated. Creation and people are needed at
the same time (Deleuze, 2000, p. 218).

This effort to believe again in the world, evoked by Deleuze (2000),
has nothing to do with an individual attitude of a savior, an action led by a self-
-referenced subject, idealized as the one we should follow. On the confrary, it
is an effect of collective forces that overflow the limits of the different types of
control and subjection increasingly present in contemporary societies.
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Without strong affective and social bonds, without ethical-political
commitments that involve and arficulate us, and without common stories, we
are adrift from our fate and increasingly fragile in our loneliness. Isolated and
helpless, we become vulnerable o tofalitarian propaganda, and we become
easy prey to fascist power.

Returning to thinking with Deleuze and Guattari (2008, p. 73), “[...]
becoming-everybody/everything, making the world a becoming, is to world,
to make a world of worlds, in other words, to find one’s proximities and zones
of indiscernibility.”. Therefore, it is urgent to think of the Cosmos as an abstract
machine and each of the worlds as concrefe assemblages that effect them. In
the words of philosophers, it would be necessary:

To reduce oneself to one or several abstract lines, which will con-
finue fo combine with others, to immediately, directly produce
a world, in which it is the world that comes into being and we
become everyone [...].Jo be on the hour of the world. This is the
connection between imperceptible, indiscernible, impersonal, the
three virtues. To reduce oneself to an abstract line, a trace, fo find
one's zone of indiscernibility with other fraits and thus enter info
the haecceity as well as the impersonality of the creator (Deleuze;
Guattari, 2008, p. /3-74).

This incessant search for the condition of multiplicity, movement in
our existences, requires, as the authors argue, that we be on the hour of the
world and, with that, eliminate everything that is similarity, analogy, but also
everything to put.

And also, with our research in Education, seek to eliminate what exce-
eds the moment and, with a dose of chance, “[...] So if it is like grass: it made
itself of the world, of everyone, a becoming, because it became a necessarily
communicating world, because it was suppressed from itself everything that

prevented if from sliding between things, from bursfing info the midst of things”
(Deleuze; Guattari, 2008, p. 74).

We want fo end by affirming, once again, the power of research in
Fducation and ifs consequences in the everyday lives of schools as a possibi-
lity to fight against inequalities and also as a form of hope in the invention of
other worlds, which has helped us to move forward and decide fo continue
resisting in search of a beautiful life as Foucault wanted. Believing in the world,
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deciding on a beautiful life, and seeking to be on the hour of the world have
been an effort we have tried to take forward. Every time we think about giving
up, we go in search of Quintana:

Life is the duty we brought home.

When you see it, if's already six o'clock!
When you see, it's already Friday!

When you see, it's Christmas already...
When you see, the year is over. ..

When you see, we lose the love of our life.
Fifty years have passed!

Now it's too late to be disapproved...

If I was given one day, another opportunity, | would not even look
at the clock.

He would always go ahead and throw the golden bark of useless
hours on the way...

| would follow the love that lies before me and says that I love him...

And there's more, be sure fo do something you like because of the
loss of time.

Be sure to have people by your side out of pure fear of being

hoppy.
The only fault he will have will be that of the time which, unfortuna-
fely, will never return (Quintana, 2015, p. 79).

Notes

1. When questioning the identity designation, based on the idea of identity drifts, Roudinesco (2022,
p. 10] infers that “[...] each one fries to be himself as a king, and not as an other”, pointing to
the need fo reinforce the existence of a universal identity, which is multiple and includes the alien.

2. We approach Deleuze and Guattari (2001, p.13), when they say: “[...] concepts are nof necessa-
rily forms, findings or products [...]. Concepts do not await us entirely made, as heavenly bodies.
There is no heaven for concepts. They must be invented, manufactured, or rather created.”

3. Becomings are acts that can only be contained in a life and expressed in a style (Deleuze; Parnet,
2004). For Deleuze and Guattari (2008b, p.91), “Becoming produces nothing other than itself
[...]. A becoming is always in the middle, one can only cafch it in the middle. A becoming is
neither one nor two; nor a relationship of two, it is the inbetween, the border or line of flight, or
descent running perpendicular fo both”.
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4. Deleuze (2006, p.209-210) argues that: “Thought only thinks coerced and forced, in the presence
of that which ‘gives thought', that which exists to be thought - and what exists to be thought is
likewise the unthinkable or the unthought, that is, the perpetual fact that 'we have not yet though”.
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